
T
he entire purpose of

education is to nurture
individuals to discover their

full pow
er and potential.
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ew

ey
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T
rojan H

orse in the Schoolyard:
H

idden T
hreats in

H
igh-Stakes T

esting

•
See the special issue of Issues in E

ducation,
(2000) for 6 articles by m

e and m
y students

w
ith com

m
entaries by others



C
ostly Side-E

ffects of H
igh-Stakes

T
esting in A

m
erica: Students

•
D

istorted G
oals: G

ood E
ducation = H

igh
T

est Scores

•
D

evelopm
ental D

isillusionm
ent

•
L

ess E
ffort by Students A

t R
isk

•
U

nfair to M
inorities &

 E
SL

 Students

•
M

aladaptive T
est-T

aking Strategies

•
C

heating, B
oycotting, &

 Sabotage



C
ostly Side-E

ffects of H
igh-Stakes

T
esting in A

m
erica: T

eachers
•

D
e-Skilling A

ssessm
ent A

bilities

•
N

arrow
s T

eaching &
 C

urriculum

•
T

est Pollution Invalidates Scores

•
T

eaching C
om

petence W
rongly Judged B

y
Students’ Scores

•
Pay, Status, and C

areer T
hreatened from

E
valuation by T

est Scores

•
D

em
eaning, Frustrating, &

 C
oercive



C
ostly Side-E

ffects of H
igh-Stakes

T
esting in A

m
erica: P

arents

•
B

lind Faith in T
est Scores

•
Poor U

nderstanding of Scores

•
Scores U

sed for Political L
everage

•
Parents U

nderm
ine C

hildren’s E
ducation

W
ith E

m
phasis on Scores



Suggested R
eform

s: N
ational

•
Reduce the am

ount of high-stakes tests at all
educational levels

•
Interpret test scores clearly

•
Prohibit educational decision-m

aking on the
basis of a single test score

•
U

se high-stakes tests to distribute incentives
not punishm

ents
•

Establish non-political com
m

ittees to oversee
educational assessm

ent



Suggested R
eform

s: State
•

Reduce the am
ount of high-stakes testing and

elim
inate testing of every student every year.

•
A

lign the curriculum
, instructional practices,

and assessm
ent procedures so they are

consistent w
ithin a district.

•
U

se m
ultiple m

easures of student progress
•

D
evise "m

eta-assessm
ent" procedures to

evaluate consum
er satisfaction

•
U

se the results of assessm
ent to increase the

quality of students' thinking and learning



Suggested R
eform

s: L
ocal

•
 Create portfolio assessm

ents that reflect the
unique talents of students

•
M

easure the grow
th of cognitive processes in

addition to outcom
es

•
Create processes to inform

 parents about high
stakes tests

•
Encourage a developm

ental m
odel of progress

rather than a com
parative m

odel of
achievem

ent.



C
oping W

ith the R
eality of

H
igh-Stakes T

ests



Som
e P

ragm
atic Suggestions

for T
est P

reparation

•
D

o not increase students’ anxiety by stressing
the im

portance of the high-stakes test

•
D

o not stress eating a big breakfast on test day

•
D

o not abandon the regular curriculum

•
D

o not teach counterproductive test-taking
strategies, such as, reading test questions first

•
D

o not teach the exact test item
s or vocabulary



Som
e P

ragm
atic Suggestions

for T
est P

reparation
•

D
o teach useful test-taking strategies for

m
ultiple-choice tests such as:

–
R

e-read and understand the question

–
Identify the target of the question

–
If totally confused, skip it

–
C

onsider all the options before responding

–
E

lim
inate the unlikely answ

ers

–
C

hoose w
isely by re-reading

–
If tw

o equal options exist, guess



Som
e P

ragm
atic Suggestions

for T
est P

reparation
Provide practice w

ith high-stakes testing:

•
R

ules and procedures

•
W

hat to do if pencil breaks or if a student
needs to go to the bathroom

•
D

uration of the test sections

•
L

ength of passages

•
N

um
ber of questions

•
K

inds of questions



Som
e P

ragm
atic Suggestions

for T
est P

reparation
Practice should teach students about:

•
V

ariable difficulty of test item
s

•
Form

ats of questions

•
D

irected searching for info w
hen re-reading

•
T

im
e m

onitoring for  test com
pletion

•
U

nderlining or note-taking if allow
ed

•
W

hether to guess at answ
ers



Som
e P

ragm
atic Suggestions

for T
est F

eedback
•

D
iscuss students’ reactions to the test

•
R

eassure students of the specific purpose of
the test

•
C

larify any confusions or frustrations

•
R

e-teach test-taking skills by noting w
hich

ones students used and found effective

•
B

uild students’ self-efficacy and confidence



W
here D

o H
igh-Stakes T

ests F
it

in a D
istrict A

ssessm
ent System

?

H
igh stakes tests should be:

•
O

ne type of evidence am
ong several types

•
B

alanced w
ith additional data on students,

teachers, and schools

•
Interpreted accurately in m

edia reports

•
O

pen to public review
 and reform



O
verall A

ssessm
ents Should

Inform
 A

ll Stakeholders

•
G

uide instructional decisions of
teachers

•
M

otivate children’s learning

•
R

eport progress and standards of
perform

ance to parents

•
R

eport achievem
ent to adm

inistrators



3 T
ypes of A

ssessm
ents

M
ultiple E

xam
ples of E

ach Type Should
B

e E
vident at E

very G
rade

•
M

ilestones &
 B

enchm
arks

•
L

earning Indicators

•
E

nabling Skills



M
ilestones &

 B
enchm

arks

•
N

ational tests - N
A

E
P-like in design &

 sam
pling

•
C

riterion-referenced tests
•

T
ied to State &

 district standards

•
T

ied to school curricula

•
M

ultiple content areas

•
N

orm
-referenced tests

•
C

om
m

ercial tests (e.g. C
A

T
, C

T
B

S, SA
T

9)

•
M

ultiple content areas



A
ssessm

ents of M
ilestones &

 B
enchm

arks

H
igh-Stakes &

 Sum
m

ative A
ssessm

ents

•
C

riterion-referenced tests
–

School adm
inistered

–
Som

e for every student; som
e random

 sam
pled

–
N

ot every content area each year

–
Public reports

•
N

orm
-referenced tests

–
Fee-based, optional testing

–
N

ot school function

–
Private reports



L
earning Indicators

C
lassroom

-based, teacher-controlled
assessm

ents of individual progress
•

Perform
ance

–
R

eport cards

–
C

onferences

–
Projects &

 w
ork sam

ples

•
Processes

–
Strategies for learning &

 studying

–
D

iscipline-based strategies

•
Perceptions

–
M

otivation

–
A

ttitudes



A
ssessm

ents of L
earning Indicators

•
M

ade by teachers and students

•
Som

e are 2 - 4 tim
es per year, e.g., report

cards, conferences

•
M

ost are daily, form
ative assessm

ents

•
Includes w

ork sam
ples, observations,

interview
s, not just test scores &

 w
orksheets

•
C

ollected in portfolios, journals, binders,

•
E

xhibited in dem
onstrations, projects



A
ssessm

ents of L
earning

Indicators M
ust B

e

•
B

alanced

•
C

om
prehensive

•
Practical

•
D

evelopm
ental

•
A

uthentic

•
E

ngaging

•
R

evealing



E
nabling Skills

•
B

y content area

–
R

eading - letter identification, decoding,
phonem

ic aw
areness,

–
M

ath - num
ber facts, com

putation,

–
Science - technical vocabulary, observation
skills

•
B

y grade level

–
K

-2, 3-5, 6-8, 9-12



A
ssessm

ents of E
nabling Skills

•
Selected &

 given by teachers

•
D

ifferent for various students

•
G

iven for screening, diagnostic, &
m

onitoring purposes

•
C

onnected to instruction &
 IE

Ps

•
E

m
bedded in curriculum

•
R

einforced by parents, tutors, pull-outs



A
dvantages of T

his T
axonom

y
•

C
lear distinction betw

een form
ative and

sum
m

ative assessm
ents

•
H

igh-stakes tests given a restricted role

•
E

m
pow

ers teachers to use assessm
ent to

enhance learning

•
Provides parents w

ith useful inform
ation



M
ore A

dvantages

•
A

voids long lists of skills and
standards

•
C

lear standards in m
ilestones &

benchm
arks

•
C

an reduce external testing burden on
students and teachers



A
n E

xam
ple of P

ractical
A

ssessm
ent for L

iteracy: G
rade 4

•
M

ilestones &
 B

enchm
arks

–
State-w

ide reading test

–
D

istrict w
riting assessm

ent

–
O

ptional norm
-referenced test, e.g,

SA
T

9



A
n E

xam
ple of P

ractical
A

ssessm
ent for L

iteracy: G
rade 4

•
L

earning Indicators

–
R

eport card (graded skills provide a
guide for other assessm

ents)

–
Student-led parent conference

–
Portfolio w

ith w
ork sam

ples

–
R

eading strategy assessm
ents

–
First Æ

 final drafts of w
riting

–
R

eflection journal



A
n E

xam
ple of P

ractical
A

ssessm
ent for L

iteracy: G
rade 4

•
E

nabling Skills

–
O

ral reading fluency

–
W

ord recognition

–
G

ram
m

ar skill sheets

–
V

ocabulary tests



A
 State-W

ide E
xam

ple of
P

ractical A
ssessm

ent: M
L

P
P

M
ichigan Literacy P

rogress P
rofile

•
C

reated by state educators

•
Supported w

ith staff developm
ent

•
Initially K

-3, soon K
-5

•
U

sed selectively by teachers

•
U

sed for state-w
ide reports of progress



A
 State-W

ide E
xam

ple of
P

ractical A
ssessm

ent: M
L

P
P

•
M

ilestone A
ssessm

ents

–
O

ral language, O
ral reading,

C
om

prehension, W
riting

•
E

nabling A
ssessm

ents

–
C

oncepts of print, L
etter/sound

identification, Sight w
ords/decodable

w
ords, Phonem

ic aw
areness, K

now
n

w
ords, H

earing and recording sounds



W
hat Is R

equired to Im
plem

ent
P

ractical A
ssessm

ent?

•
C

oherent m
odel across content areas and

grades

•
L

eadership at every level

•
Professional developm

ent

•
T

eacher acceptance &
 participation

•
A

ccurate public inform
ation about

assessm
ent



T
hree T

raps T
o A

void

•
T

eacher avoidance

•
Student disengagem

ent

•
Parental confusion



T
eachers’ C

hoices of
A

ssessm
ents D

epend on:

•
Purpose and use of inform

ation

•
Fam

iliarity w
ith task and training

•
A

lignm
ent w

ith instruction

•
A

uthentic evidence

•
U

sefulness for parents and students

•
E

asy to use



T
eachers N

eed T
raining

•
T

o prepare students for each assessm
ent

•
T

o adm
inister assessm

ents

•
T

o select form
ative assessm

ents to m
atch

their students’ needs

•
T

o interpret assessm
ent results for

–
Parents

–
Students

–
A

dm
inistrators



T
eachers’ C

oncerns

•
Program

 needs to be fabric not threads

•
T

eachers need coherent system
s of

assessm
ent

•
A

ssessm
ent &

 instruction m
ust be aligned

•
N

ot enough tim
e; I am

 a teacher not a tester



N
ecessary T

eacher Supports
•

Principal’s leadership

•
School-w

ide system

•
E

arly identification &
 continuous

assessm
ent of struggling students

•
R

em
edial program

s at K
-3

•
T

utors &
 volunteers in classroom

s

•
Fam

ily involvem
ent

•
Staff developm

ent



A teacher who is attem
pting to

teach without inspiring the pupil
with the desire to learn is
ham

m
ering on cold iron.

                                  Horace M
ann



M
otivational C

onsequences of
A

ssessm
ent for Students

N
egative

•
N

orm
-referenced

•
Public com

parison

•
Im

personal

•
E

xternal evaluation

•
R

outine tasks

  P
erform

ance
orientation

         P
ositive

•
Self-referenced

•
D

iagnostic

•
Personal goals &

 voice

•
Self-assessm

ent

•
R

eflective

     M
astery

   orientation



K
eys to Intrinsic M

otivation

•
C

hoice

•
C

ontrol

•
C

hallenge

•
C

ollaboration

•
C

onstructing personal m
eaning

•
C

onsequences that build self-efficacy



P
arents’ V

iew
s of A

ssessm
ent

•
D

eeply rooted in their ow
n experiences

•
B

ased on variety of notions about the role
of effort vs fixed abilities

•
B

ased on com
parative/com

petitive success,
usually norm

-referenced

•
O

ften m
isinform

ed by neighbors &
 m

edia



W
hat D

o P
arents N

eed?

•
C

lear V
iew

 of the A
ssessm

ent M
odel

•
U

nderstand the Purposes of A
ssessm

ents

•
C

onsistent Inform
ation O

ver Y
ears &

 T
eachers

•
A

uthentic E
vidence of Progress &

 A
chievem

ent

•
A

dvice A
bout H

ow
 to H

elp T
heir C

hildren

•
O

pportunities to W
atch T

heir C
hildren E

xcel



E
nduring Issues

•
H

igh-stakes tests have m
any liabilities

•
T

ension betw
een classroom

 usefulness and state
accountability

•
E

asy to assess skills are not necessarily the m
ost

im
portant accom

plishm
ents

•
Sim

plified assessm
ents lead to narrow

 instruction:
R

ich, deep, assessm
ents lead to engaging

instruction and self-regulated learning

•
C

ontinual need for professional developm
ent

•
Parents do not understand assessm

ents w
ell


