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B
ig P

icture Issues A
bout

A
ssessm

ent: Students
Surface Issues

•
C

lassroom
 T

ests

•
SA

T
, IT

B
S

•
R

eport C
ards

•
C

onferences

•
A

m
 I sm

art?

D
eep Issues

•
R

eflect &
 M

onitor

•
Self-assess

•
Set G

oals

•
Self-efficacy

•
Self-regulated,
m

otivated learners



B
ig P

icture Issues A
bout

A
ssessm

ent: T
eachers

Surface Issues

•
C

urriculum
 assessm

ents

•
H

igh-stakes tests

•
T

est preparation

•
G

rading

•
R

eport cards

•
C

onferences

•
Too m

any tests, not
enough tim

e

D
eep Issues

•
D

aily diagnosis of students

•
A

ligning instruction w
ith

assessm
ent

•
A

uthentic evidence

•
E

xternal pressure for
accountability

•
Instruction tailored to
individual students



B
ig P

icture Issues A
bout

A
ssessm

ent: P
arents

Surface Issues

•
R

eport cards

•
C

onferences

•
T

est scores

•
H

ow
 does m

y child
com

pare to others?

D
eep Issues

•
C

om
m

unication

•
H

om
ew

ork &
 support

•
L

earning goals not
grades &

 scores

•
P

ersonal, developm
ental

analysis of progress



B
ig P

icture Issues A
bout

A
ssessm

ent: A
dm

inistrators
Surface Issues

•
C

om
pliance &

C
ollection of data

•
Standards achieved

•
M

edia reports

•
C

osts

•
P

ublic accountability

D
eep Issues

•
A

lignm
ent of  assessm

ent,
curriculum

, and instruction

•
Staff developm

ent

•
R

econciling different
agendas of policym

akers,
teachers, parents

•
C

ontrol, values, m
oney,

status, jobs



T
oday’s P

resentation

E
xam

ine D
eep Issues &

 D
escribe

•
H

ow
 to use IR

Is effectively

•
H

ow
 to assess com

prehension

•
H

ow
 to link assessm

ent and instruction



W
hat Should T

eachers U
se to

A
ssess R

eading?
•

H
igh-stakes? A

ccountability A
pproaches

–
Probably not sensitive to students or
curriculum

•
B

alanced? C
om

prehensive? A
pproaches

–
Probably not feasible

•
Selective, Practical A

pproaches

–
D

evelopm
ental, student-centered

–
G

uided by theory, research, standards



Som
e W

ays T
o A

ssess Y
oung

C
hildren’s R

eading
•

O
ral R

eading Inventories

•
C

om
prehension of Picture B

ooks

•
Strategic R

eading

•
C

loze tasks

•
State-designed assessm

ent batteries



Inform
al R

eading Inventories (IR
Is)

•
E

xam
ples: Q

R
I, B

R
I, D

R
A

•
IR

Is can include:
–

O
ral reading accuracy m

easures
•

M
iscues or running records

–
Fluency ratings

–
R

eading rate

–
R

etelling
•

R
ubrics or propositions or m

ain ideas

–
C

om
prehension questions

•
Im

plicit and explicit questions

–
G

raded W
ord lists



N
eed to C

ollect Inform
ation

•
From

 m
ultiple passages &

 levels

•
From

 m
ultiple genres

•
From

 m
ultiple w

ord lists

•
From

 silent reading for children reading at
grade 4 and above because
–

Silent reading allow
s look backs &

 strategies

–
Silent reading avoids social anxiety

–
C

om
prehension and accuracy unrelated for

m
any children



C
aution: F

luency D
oes N

ot
M

ean G
ood C

om
prehension

•
W

ord callers - H
igh accuracy, low

com
prehension

•
G

ap fillers - L
ow

 accuracy, high
com

prehension

•
M

ore of both kinds of readers after grade 3
so silent reading and com

prehension
assessm

ents are needed beyond oral fluency



W
hat D

ata Should B
e C

ollected
for C

hildren in G
rades K

-3?

•
R

eading rate

•
O

ral reading accuracy

•
Fluency ratings

•
C

om
prehension questions

•
R

etelling



IR
Is A

re D
iagnostic W

hen T
eachers

•
Interpret patterns of oral reading m

iscues &
self-corrections

•
Identify difficulties answ

ering specific
questions or retelling inform

ation

•
U

se results for conferences w
ith children

(e.g., retrospective m
iscue analysis)

•
A

lign reading m
aterials and instruction w

ith
children’s needs



IR
Is M

ay P
resent P

roblem
s

•
W

hen focus is only on rate or accuracy

•
W

hen not connected to instruction

•
W

hen not given by teachers

•
W

hen data are used as sum
m

ative
assessm

ents



H
ow

 C
an W

e R
eport R

eading
A

chievem
ent W

ith IR
Is?

Problem
s:

•
D

ifficult data to collect reliably

•
D

ifferent passages and levels: H
ow

 can they
be com

pared?

•
Skew

ed data w
ith narrow

 range does not
allow

 m
uch room

 for im
provem

ent in
accuracy or rubrics for retelling

•
W

hat is significant grow
th?



P
ossible Solutions

•
Pre-Post gain scores on sam

e passages

•
Increasing levels of text m

astery

•
IR

T
 grow

th scores

A
ll can be aggregated by classroom

 and
school and reported as G

ain/N
o G

ain
or T

ext L
evel/Standard m

et.



K
ey F

eatures of C
hildren’s

R
eading C

om
prehension

•
B

uilds on prior know
ledge &

 experiences

•
Includes narrative &

 paradigm
atic know

ing

•
M

ay require effort &
 strategies

•
E

asier w
hen decoding dem

ands are low

•
B

etter w
hen reading is a tool for learning,

rather than a goal in itself

•
Second grade slum

p = w
ord calling

•
Fourth grade slum

p = literal com
prehension



K
ey F

eatures of
C

om
prehension Instruction

•
G

ood questions about deep m
eaning

–
L

iteral, inferential, analytical, stylistic, textual

•
D

iscuss how
 envisionm

ents changed w
hile

reading

•
M

ake m
eaningful connections

–
T

ext to text

–
T

ext to self

–
T

ext to w
orld



M
ore K

ey F
eatures of

C
om

prehension Instruction
•

C
hallenging, authentic, decodable texts at

instructional levels for each child

•
E

xplicit strategy instruction w
ith frequent

rem
inding and inform

al assessm
ent

•
Practice w

ith peers by responding to text in
m

ultiple w
ays everyday



H
ow

 C
an W

e A
ssess

C
om

prehension In C
hildren

W
ho C

annot D
ecode T

ext?
Im

portant to B
alance A

ssessm
ents of

D
ecoding Skills w

ith C
om

prehension

•
L

istening com
prehension

•
Story telling &

 retelling

•
Picture B

ook task to assess narrative
com

prehension



T
he N

arrative
C

om
prehension T

ask
•

A
uthentic m

easure of em
ergent readers’

narrative com
prehension skills

•
D

oes not require decoding skills

•
L

inks assessm
ent and instruction

•
Picture W

alk

•
R

etelling

•
Prom

pted C
om

prehension





!

N
C

 T
ask P

art 1: P
icture W

alk
•

O
bserve five types of behaviors

     1. B
ook handling skills

     2. E
ngagem

ent
     3. Picture com

m
ents

     4. Storytelling com
m

ents
     5. C

om
prehension strategies

•
Scoring
–

0-1-2 point rubric
–

0-10 point Picture W
alk scale



Part 2: Retelling
l

Story elem
ents scored in retellings:

     1. Setting
     2. Characters
     3. G

oal/initiating event
     4. Problem

/episodes
     5. Solution
     6. Resolution/ending
l

Scoring
–

0-6 point Retelling scale



P
art 3: P

rom
pted C

om
prehension

  E
xplicit Inform

ation

•
Setting

•
C

haracters

•
Initiating event

•
Problem

•
O

utcom
e resolution

  Im
plicit Inform

ation

•
Feelings

•
C

ausal inference

•
D

ialogue

•
Prediction

•
T

hem
e



N
C

 T
ask R

esearch Show
s

•
D

evelopm
ental im

provem
ent w

ith age

•
R

eaders score better than nonreaders

•
E

asy and reliable to adm
inister

•
Significant concurrent validity

•
Significant predictive validity



H
ow

 C
an W

e A
ssess

Strategic R
eading?

•
O

bserve strategies in use

•
Interview

 students about reading strategies

•
O

bserve students teaching other students to
read strategically, e.g., R

eciprocal T
eaching

•
T

hink A
louds w

hile reading

•
C

loze tasks



T
A

P
s

•
Provide com

prehension scores for texts
of various difficulty and genre

•
Provide insights and scores about
strategies used w

hile reading

•
C

an be used for either assessm
ent or

instruction



C
loze R

eading T
asks

•
M

issing w
ords

–
B

lank spaces or

–
M

ultiple options to choose

•
C

an be created from
 regular curriculum

•
Im

provem
ent can be m

easured on sam
e

passages or different levels

•
C

an be used for assessm
ent or instruction



State D
esigned R

eading B
atteries

•
M

ichigan L
iteracy Progress Profile (M

L
PP)

•
T

exas Prim
ary R

eading Inventory (T
PR

I)



M
ichigan L

iteracy P
rogress P

rofile
( M

L
P

P
)

D
esigned for K

-3; is being expanded to K
-5

•
M

ilestone tasks such as

–
O

ral language

–
O

ral reading

–
W

riting

•
E

nabling tasks such as

–
L

etter identification

–
Phonem

ic aw
areness

–
C

oncepts about print



T
exas P

rim
ary R

eading
Inventory (T

P
R

I)

D
esigned for K

-2  assessm
ent of:

•
B

ook and Print A
w

areness

•
Phonem

ic A
w

areness

•
O

ral R
eading A

ccuracy &
 Fluency

•
L

istening &
 R

eading C
om

prehension



M
L

P
P

 &
 T

P
R

I A
re

•
C

hild-focused &
 teacher controlled

•
T

ied to professional developm
ent

•
D

esigned for individual, diagnostic, early
assessm

ent of m
ultiple reading skills

•
N

ot easily used for sum
m

ative reporting

•
W

eak on com
prehension assessm

ent

•
U

niform
, useful, but low

 stakes



H
ow

 C
an T

eachers C
onnect

A
ssessm

ent w
ith Instruction?

•
A

uthentic, daily tasks

•
C

urriculum
-em

bedded assessm
ents

•
Portfolios, w

ork sam
ples

•
Students’ self-m

onitoring, self-
assessing



N
on-readers:

A
ssessm

ent ÷
 Instruction

C
oncepts of Print

D
irectionality

T
ext vs pictures

C
apital letters

W
ord boundaries

 Punctuation

•
B

ig B
ooks

•
Shared R

eading

•
Picture W

alks

•
B

ook H
andling

•
G

uided R
eading



N
on-readers:

A
ssessm

ent ÷
 Instruction

A
lphabet

L
etter nam

es

L
etter-sound relations

C
apital vs low

er case

Print vs cursive

•
Finger painting

•
T

racing

•
L

etter m
anipulatives

•
Flash cards

•
W

riting



B
eginning R

eaders:
A

ssessm
ent ÷

 Instruction
Phonem

ic A
w

areness

–
R

hym
ing

–
Segm

enting

–
B

lending

•
Songs, poem

s, rhym
es,

•
G

am
es

–
Initial letter

–
V

ow
els, C

onsonants

–
O

nset-rim
e patterns

•
W

riting



B
eginning R

eaders:
A

ssessm
ent ÷

 Instruction
E

m
ergent Storybook

R
eading

•
Picture books

•
B

ig books

•
R

etellings

•
Shared reading

•
Story strips

•
Story telling



B
eginning R

eaders:
A

ssessm
ent ÷

 Instruction
N

arrative
C

om
prehension

–
Picture W

alk

–
C

om
prehension

Q
uestions

–
R

etelling

•
Story gram

m
ar

elem
ents

•
D

ialogues

•
C

haracters’
em

otions

•
E

vent sequences

•
Problem

-solution

•
T

hem
es/m

orals



B
eginning R

eaders:
A

ssessm
ent ÷

 Instruction
N

arrative
productions

–
Storytelling

–
Story w

riting

•
A

uthor’s chair

•
D

ictated stories

•
W

riting prom
pts

•
W

riting to rubrics

•
Publishing



R
eaders:

A
ssessm

ent ÷
 Instruction

Inform
ational T

ext

•
C

om
prehension

•
Production

•
M

ain idea &
supporting details

•
V

aried genre in
prim

ary grades

•
A

nalyze genre
structure &

 elem
ents

•
W

rite in m
any

genres



R
eaders:

A
ssessm

ent ÷
 Instruction

W
ord Identification

•
Sight W

ords

•
D

ecodable T
ext

•
E

nvironm
ental

print

•
W

ord w
alls

•
D

ecoding by
analogy



R
eaders:

A
ssessm

ent ÷
 Instruction

O
ral R

eading
Fluency

–
A

ccuracy

–
Speed

–
Intonation

•
C

horale reading

•
R

epeated reading

•
D

ram
atic reading



R
eaders:

A
ssessm

ent ÷
 Instruction

O
ral R

eading
C

om
prehension

–
Q

 &
 A

–
R

etelling

•
R

e-reading

•
Searching text

•
A

nsw
ering &

asking questions

•
Paraphrasing

•
Sum

m
arizing

•
C

ritiques



R
eaders:

A
ssessm

ent ÷
 Instruction

Q
uestion T

ypes

Factual/literal

Inferences w
ithin text

Inferences beyond text

C
ritical/evaluative

A
uthor’s craft/style

Intertextual

M
etacognitive

•
Q

A
R

•
Stances

•
U

sing rubrics to
evaluate understanding

•
G

enre, style

•
C

om
pare/contrast

•
B

ook C
lubs



R
eaders:

A
ssessm

ent ÷
 Instruction

T
hink A

long Passages

–
T

hink alouds &
w

riting

–
C

om
prehension Q

s

–
Strategy Q

s

R
eading Strategies

–
B

efore

–
D

uring

–
A

fter



R
eaders:

A
ssessm

ent ÷
 Instruction

C
loze Procedures

Sentences or text

L
istening or reading

O
ptions for m

issing
w

ords or no options

•
Practice cloze

•
Paraphrasing

•
Sum

m
arizing



R
eaders:

A
ssessm

ent ÷
 Instruction

C
ollaborative R

eading

•
T

eaching

•
D

iscussing

•
Producing

•
R

eciprocal
teaching

•
Pair-share reading

•
B

ook C
lubs

•
Projects

•
Joint papers



P
ortfolios &

 W
orksam

ples
•

Self-assessm
ent of w

ork and progress

•
Self-assessm

ent of com
prehension w

ith
rubrics and standards

•
R

eview
 and critique w

ork for teachers and
parents in conferences

•
W

riting &
 revising reveal com

prehension

•
Projects indicate analysis &

 synthesis of
m

ultiple texts



T
eachers’ C

hoices of R
eading

A
ssessm

ents D
epend on:

•
Purpose and use of inform

ation

•
Fam

iliarity w
ith task and training

•
A

lignm
ent w

ith instruction

•
A

uthentic evidence

•
U

sefulness for parents and students



A
dm

inistrators’ C
hoices of

A
ssessm

ents D
epend O

n:

•
C

larity/sim
plicity of quantitative data

•
C

ost effectiveness

•
C

om
parability across schools

•
A

lignm
ent w

ith curriculum
 &

 standards



E
nduring Issues

•
T

ension betw
een classroom

 usefulness and district
accountability

•
E

asy to assess skills are not necessarily the m
ost

im
portant accom

plishm
ents

•
C

om
prehension assessm

ents vary in type and
sensitivity w

ith increasing age &
 skill

•
C

om
prehension is variable and m

ore difficult to
assess than low

er level skills



M
ore E

nduring Issues
•

Sim
plified assessm

ents lead to narrow
instruction: R

ich, deep, assessm
ents lead to

engaging instruction

•
C

ontinual need for professional
developm

ent about new
 assessm

ents

•
T

eachers need to create coherent assessm
ent

system
s in their classroom

s


