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Goal: What.good readers do

whe j;-?

d readers are act1
m the outset theyfhave d for their
ading. They cons alua e text, and
heir reading of it \

ood readers typ /€

the text before they
structure of the text and
that migh )st relevant to their reading

at 1s to come.
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their reading--what to read carefully, what to read
quickly, what not to read, what to re-read, and so on.
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Why hasn’'t much of this research
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it really hasn't. . . j
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w phonics” was focused on word recognition and
a ‘simple view’ of reading { RC = [LC * Dec] }.



Explicit teaching of comprehensmn

uke, N. K., & son, P. D. (in press). Effective practices for developing re:
mprehension. o appear in A. E. Farstrup & S. J. Samuels (Eds.), What Res
as to Say about Reading Instruction. Newark, DE: IRA.
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you read and make some predictions.”
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(Based on the Reading Forecaster Technique from Mason and
(1986) described and cited in Lipson & Wixson (1991)).
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Gradual Release of Responsibility

0 Student Responsibility 10



SAIL & Transactional Strategies

ﬁ In,a(

g for a consistent pomnt of vie
g fextto personal experience

¢ text fo another
sponding to certam text features, ¢
e, or mood

Questioning *
Clarifying®

Story grammar
Text structure anal

*Note: strategies inifa s0 a part of reciprocal teaching

See, for exampl essley, M., El-Dinary, P.B., Gaskins, |., Schuder, T., Bergman, R
AImasi, J., & Brown, R. (1992). Beyond direct explanation: Transactional instruction
eading comprehension strategies. Elementary School Journal, 92, 513-555.



Questioning the Author

ide the discussion in Questioni

dentify difficulties
information or 1

the author has presented

Did the author tell us that?
Did the author give us the answ:

text either because they’ve
t or to help them recognize
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misinterpreted a text
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3eck, I. L., McKeown, M. G., Hamilton, R. L., & Kucan, L. (1997). Questioning the
uthor: An approach to enhancing student engagement with text. Newark, DE:
nternational Reading Association.



So might arise aboL

questions
hensio
4




Q: Does this research really apply to

SN gradés
research

able at these g ch we do

teachers design and
t the understanding of

uke, N. K. (in press). Comprehension in the primary grades. To g
n C. C. Block . Pressley (Eds.), Comprehension | nstruction: Research-Based Be
ractices. New York: Guilford Press.
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grades. To appear in C. Roller (Ed.), Comprehensive Reading
nstruction Across the Grade Levels. Newark, DE: International Reading Association




That having been said . . .
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Some other resources on comprehension instruction:
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Principles for Effective Comprehension Instruction




